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LE MYTHE DU “VRAI MONDE"

A% D-ARCH there is o oveniew or coordination regarding the overallworkion
students. The extensive workioad Kils tme fo)crical thinking and raflcton, 1o
the point that some partiipants roniclly staied that working til exhaustion is D-

“The myth of the real world is also hammful i its consequences; It reproduces a
specific architect personalty that we typify as follows: his gratfication lays in the
conditions
§rong competition and covert jealousy; his ralation to students, assistants o
s sadistic (you shouid sufer, because | suffersd; he s resuit and
1 and pays at best, lip service to the social or ecological context of

This training is based on the harmful myihof 4 7eal Werd we are hard on you
‘because ‘e real word" Wil ba hard o Yot 166'we train you for the rea, hard
worid. One seems to forget that education is not @ praparaton fo the real word
butaword other,

unchangeablo laws but products of a cufure. We create values, norms, pracices
andt attudes, and are thersfor crsators of rea workd

e myth of “the real word' is harmiuk: t has real worid conssquences for the.
mental hesih of students and assistant, not to mention the mental heath of
Professors being impacted by and reproducing this myth. It s also hamnf n the
way it s excusivo-by-design; the Teal World” myth exciudes in acvance. poople
ho can't or 6o ot want to work il exhaustion and se-explfaton; which more

Les étudiants, en quéte de lumiére, suivent une routine mécanique
du faire pour savoir.

Suivam cette méme logique de production; la pédagoqls architecturale

L'HE RITAGE BEAU X -ARTS

Ia Culture de la charrette, elle aussi héritée des Beaux-Arts, est encore

oo o ecal gos Beaux-Ars. La figure de Tertean s qu E\mquee
par Richard Sennett dans The Craftsman, fait encore office de

Les éluciants, e quéte de umire, suvent une foutine mécanique du
faire pour savoir. Jour aprés jour, sous la supervision de leurs maitres,
ils affinent leur savoir-aire par la répétition de modéles et d habitudes.
Le principe de studio semesriel ou annuel est congu pour simbiber de
Funivers d'un mailre & penser, celui-<i étant le plus souvent sélectionné
pour la qualité de sa pratique professionnelle plutdt que pour ses

aptitudes pédagogiques. Cette méthode pratique est de maniére.
générale peu mise en dialogue avec les réflexions apportées par les

of Severa cours théoriques.
s doig the cleaing, cooking, shopping, istening to signicant athers, consoling
franas,

white)str-architects?

POLYTECHNIQUE

Dans la conscience collective frangaise et imaginaire intemational commun,
I'cole polytechnique est une institution qui trouve une niche quelque part
entre I'Académie francaise, le vin de Bordeaus, la raison de Descartes et Ia Tour

Symbole d'une conception _scient
polytechnique est d'abord le lieu de f
puisque depuis deux siécles au moi

rich white male

Ideal Architect: Designing beautiful buildings for the rich

LA FIGURE DE L' ARCHITECTE

the ideal archi o

¢ ‘a white, male architect wearing black clothes and fancy glasses designing
ealiiful buldings for the rch'. To some, this ideal architect was stil what they
suspacted their psers to adhers to, yet for others it had become a running joke,
revealing the ironic distance they estabished between this ideal and their own
practce, velues and deals. This critcal distanca proves that there is a certain

Gender paiity is stil not achieved at D-ARGH, no matter the efforts for

improvement. Athough intentions and  informal actions regarding. recruitment

procedures were mentioned to us, we did not haar abaut a specifc acton plan,

timeline or clear hiring targets to redess this imbalancs. It is unclear to us how the

call-to-action as stated in the Final Report by the Revisw Panel Based on the Site

Viit of 30 September-03 October 2019 will be adcressed and who s in charge, e
responsible and accountable for .

the way it un-prepares future architects to work in an intemational context of

“There i no such thing as a neutral education process. Education either functions as an
instrument which is used to facilitate the integration of generations into the logic of the present
system and bring about conformity to t, or it becomes the "practice of freedom”, the means by
which men and women deal critically with reality and discover how to participate in the
transformation of their world.”

Mayo, Peter. Gramsai, Freire, and t ive Action, 1999, 9.

Vous savez, et que faites-vous de ce savoir,
et en quoi cela change-t-il vos sujets de préoccupation ?
Isabelle Stengers

<
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’ﬁere is no wrong in encouraging a cgrta
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INNE GALITES
1

‘elite design by the elit¢ for the elite’

URGENCES
NECESSITES

this is clearly an unsustainable model

described as focusing on ‘traditional’ Westefn European architecture and white
Western European male icons of the 20th cenfury. Both in theory and in the studio
practice, there was hardly any reference
Western/European/Swiss - architecture (e.g.
BIPOC (Black, Indigenous and Other People
background, and

fo women, LGBTQI+ people, non
rom Africa, Asia, South-America),
f Coloun), people with working class

interdisciplinary and colleftive projects. Similar remarks were

the impact is particularly harmful.

way. Now el:ologlcal

“=TAs to be openly dina

concems are often addressed in an ironic, nihilistic or hypocritical manner, as
students deduce from professors’ silly remarks or from the gap between the

A\

concerns they express in the studio and the work they do in their office. Students

PR ECARITES

This outcome is to be avoided as working alongside studying is said to be a nearly
impossible combination’ with some students working part time ( e.g. 20 to 40%)

during semesters, and full time during breaks. Due to the daily workioad at D-

SANTE MENTALE
PHYSIQUE

work ethos, the recent survey on mental
e current reality has a severe impact on

direction. Cette Ecole est don ainsi 3 |
réiite active, courants canaisés par le
parallles, courants ranimés par fa nos

Eife. Lo Fabsurde : dans . lonesco ne
faitil pas comprendre le malheur des temps par cette simple annonce : « Et
école polytechnique vient de disparailre dans un trou 1» 7 Autrement dit, cette

e cowrre les deux deniers siacles et dés les origines Ia drape de 3
i epunicane o

Difficle alors céchapper 3 un certain ton quand on entend décrire cette Ecole
et écrire son histoir, car en outre I colerest miltaire et forme des mitaires. En
tant que telle, elle participe aux conflits amés qui ponctuent les temps et
engendrent les héros : quare

querre par Résistance glorfiée.

franco-prussienne, Grande Guerre, et demidre

Notre ADN

Dans i envrammomant cosmapalie ous offons aux studntes
ants, dos astructures da s haute qua
107 Nous pensons ave apprantisage ps
LT TP ——
Nous éuipons esetuclantes o tuantsdo sobes bass poytec
033 5090 a1 pansde computatcnnete Et nous as encour
maginalon,Jeu GBI ot lur esprt Tenrspreneutat arle i
ntedsciinares

TRANS-FOF
CULTURE DI

SO S R R e e

I th bagingof 2021, Engagemant Ans €4 unc

+ cumicutm
- pedagogical working methods
+ evaluation methods
- social eations

- code of conduct and compain procedur

+ sexsm, racism & discrimination
+ dversty o stff and recrutment proced
+ diversity of students and belonging and v

feared the crits.

mental breddown
psychosomatk symptoms

Extemal jury members see crits as an invitation to
perform and showcass their experience, knowledge and status; this might be wel-
intended and inspirec by a desire to satisfy the great expectations of the host i
institution. ~ :

very aware that repvesentatlon matters; and that it is not only about numbers, tm\

also about who we value, see, hear, and serve as architects. It has an impact on the

kind of questions we ask, whose needs we notice, and what values we honour.

Break The Canon and the referential expectations

one’s day to day confidence. There is a strong wish for a more diverse.
architects and paradigms, that would moreover go beyond the antipodal binary ‘big
office architects’ vs ‘critical architects’.

in different perspectives and role models. Be aware (professors) about and
selff-question the implicit values and role models communicated through

remarks, references, network, assignments...

critical theory, feminist and decolonial theory were brought to the
foreground. There is also a desire for the ‘darker sides’ of architectural history and

Therefore D-ARCH should reassess the language, values and tools of architecture
so that these students and assistants can also belong and feel at home in
, and

and pursue their ambitions.



COMPETLTION
PRODUCTION
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PROFE S

culture of competition and pressure.

que et technique francaise, I'cole
ormation dune éite, 2 priori-bourgeoise:
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sidfing of social interactions that are not set by

S ENGAE D ARCH, 2 8
amoton 1o

T ot EGAE APO s B lture. We create values, norms, practices
‘real worlds'.

By favouring community-

based, peer-to-peer and horizontal working methods, ENGAGE D-ARCH gave voice

to the D-ARGH community, especially to those. individuals who might have

‘encountared one or more of the issues mentioned above or who have organised to!
address these issues.

HIERARCHIE
oo e =

Rbuse-of-power is specifically experienced in relation to hiring: procedures and
employment contracts. Several staff members mentioned favounism  and
i contracts,

proFESSOR

/uesT prRoFessoR)

v /| TEAGHNG AssSTANT

HELPING ASSISTANT

‘old-fashioned’ and ‘top-down’ PHD STUDENT

DPLOWASTUOENT
To some degree a hierarchical model can be productive, i
but when it lacks transparency about how it operates, it poses problems in terms

of power abuse, or as a participant wrote in terms of ‘holding space’.

A
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\
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P
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“emphasis of production against and
over the emphasis of eruditiol
/

e credit points are disproportionate to the
expected commitment of the stufients. This leads to demotivation, students not

assigned credit points. They feel s

CURICULUUM

cours « pratiques » e\ techniques

education as merely technocatic and have issues with the strong focus on design
and aesthetics as being the greatest values in architecture. Or as one participant

The strong work ethic at DYARCH is central to its educational reputation. Students
observe that success is diregtly linked to the amount of hours one dedicates to the
program and one’s willingess to make sacrifices in one's private life. One

culture of overworking’.

One student concluded that the ‘ct
to become an uncritical and well-dis

iculum is stil mainly aiming at honing students
iplined workforce for the big offices’.

ME THODE

What s Tmpes
ARCH. Professors seer to presume that students xn talk and exchange freely with

e o

in a state of exhaustion and questions the pedagogical value of mem\enm\w\
challenges and confusion students are facing. Especially as the evaluation is most
based on the subjective criteria of the individual members of the jury, that are

never addressed or made ex

them, as If they are equals and not occupying radically differen: power positions.

nappropriate and belittling comments

transparent procedures and checks and balances tfat precisely account for thy
existing power imbalance. When the condtions of Yorizontalty are uni
imposed by the party in power, the resuiting collaboratidp only reproduce

ame, to the detriment of the weaker party.

being intimidating

it, critique can easily become, as one participant

giving harsh comments 4 g
wrote, ‘too personal and harsh’. Students share that not all feedback is constructive

~ PEDAGOGIQUE

There is a great need for architect professors and teaching
assistants who set the example and are skilled in non-hisrarchical, non-toxic and

productive teaching and working methods.
. T

‘shouting by
o and that some (externa) jury members' contributions have rather a performative - 4"
s B than an educational purpose. Or as one teaching assistant put it: It is not because n\

storming out of meetings when disagresing
silencing of ideas that do not conform

ignoring, not responing to questions.

bulying weaker students as a method of selection
stigmatising other backgrounds or former education
overstepping personal boundaries

insuiting and analysing someone’s personlity
creating fear by increasing pressure

you are a great architect that you are a good critic.” A couple of participants added
that they felt that implicit biases on the jury's side was certainly influencing the way
they were being evalua

A

S o

Iraised aware

nes

ST

It takes years for students to acquire insight in the political

S

ins and outs of the institution; and for them to understand where and how to voice ' ¥
their concerns and lobby for their interests. By the time they come to get a clear 2

S~ \sight on institutional politics, they are already on their way out.

ot

Who do we design for? Is our education critical towards the people we

methods (uhle ackrowiefgng e relty o power rlaos,
3. Extenive support and obyingfor novative curticuam chenges
& Gt ant mentaty caanga; and undong of myns. The ‘sl word”

design for?
Are we merely ‘a privileged group designing for the privileged'?

AMBITIONS
ESPOIRS

1. A mulyear (scument pan Wi tlne and cear targels n s, of
gender paity, dversiy and rovisn of the exstng myh o the ool

2. A pdagogics acton;pamthat offrs proessors and tasching assstants
cpporunites for pedagayal trsing. Focus on the negraten of crtcal
thoey In st and hrzota, colaborave and peer-to-posr Working

grading is a limited frame for evaluation

speak of teaching methodg.that. enable..an. educational_culture
pleasing’ and. following the aesthetics and conce
Chair. They feel that there is little place for their subjective experiences.

of ‘teacher

logic of the

“lnclusive and diverse: absence of discrimination of age, religion, culture,
ethnicity, color, mental and physical different- or disabilties, gender,

orientation, color, class and the guarantee of gender parity and the

substantial representation of all social minorities

4Safe: unsafety is not to be confused with situations of discomfort, often

£

experienced by overrepresented groups during processes of transition and
positive actions in favor of underrepresented groups. Safety rofers to the

absence of micro-aggressions, silencing, moral and sexual harassment,
bullying, tokenism, underrepresentation. A productive work and study
environment is conditional upon a safe working environment. it guarantees

mental and physical health, belonging, autonomy and support to develop

one’s potential in work and study.

5. The crange of cuture shoud be suppored by 3 dlear and transparet 5. To facktate s mutiieve transiion, D-ARCH probably needs a tanstion,

up designed, code of conduet fcons a5 & oo o rae awarsness and ransiton acton plan with lar Smeine and targets. Gesy, 1 person s
croate common ground and vocatulay

Ruision of 0 G crteria and witen foadback;
parcipatry,
coate prodictie leaming  enveooments nstoad o monciageal
pertormances of psychoiogioa o and abuse; pre-crt meetings o st

Diersty & Incusin transtion managemant. Proferably, s porson s part

/ ot s

Under which conditions was this architecture produced? Is architecture

competion,sires and ovewcrking 8 o orger taboo. A heahy work and
Eystandors,

‘neutral’?

Thoss with deciion powse e in postions of (moca) lesdership should

What is the embodied and subjective experience of design?

elay accossmisbenave o ransgrsins.

How can we design with minimal resources?



« Dessiner = Décider (2016) | Thomas Hirschhorn », consulté le 17 janvier 2022, « Dessiner veut dire prendre une déCiSiOﬂ, se
http://www.th hi hh /d i -decider/, http://www.thomashirschhorn. . . . sy = .
comidessiner-decider.  fIXEI €t affirmer. Dessiner = décider. Le Dessin
me permet de décider et dessiner c’est insister
sur ce qui compte pour moi, le Dessin n’est pas
une technique. Dessiner est un geste simple,
un geste qui m’engage vers une forme en
devenir. Pour étre engagé envers cette forme,
dessiner m’aide a rester fidele a cette volonté
de ‘forme’, parce qu’une fois esquissée, la
forme n’est plus aléatoire ni arbitraire, mais
la forme est fixée. Je dessine pour me fixer
et pour fixer les choses et je dessine parce
que je veux inscrire les choses, les rendre
incontournable. Dessiner est une manieére
directe et efficace de s’exprimer, de partager
avec I’autre, ma meére, ’historien de I’art ou
avec celui qui pourrait me poser une question
sur mon travail et sur ma position d’artiste. Je
dessine parce que je veux clarifier — d’abord
pour moi-méme - la forme. Je dessine parce
que l’art est affirmation de la forme, et faire
un dessin m’aide a renforcer cette affirmation.
Dessiner est — donc — I'affirmation d’une forme
a venir. Dessiner c’est se propulser, se projeter,
dessiner n’est pas une explication ou seulement
une communication. Avec le dessin je veux et je
peux insister avec ce qui est essentiel pour moi,
dessiner m’aide a approfondir et a creuser ce
qui compte vraiment. Dessiner c’est se décider
pour quelque chose, c’est étre ‘pour’, dessiner
est un acte d’affirmation et d’émancipation. »

antoine iweins - noémie zurbriggen travail de master septembre - janvier 2022



